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ABSTRACT: The main purpose of the study was to determine which domain of social relationships and teacher teaching style
best predicts academic motivation among elementary education students in ASSCAT. The predictive correlation research
design was used in the study. The instruments were administered to the elementary students, identified through the universal
sampling technique. The statistical tools used to obtain the results were weighted mean, Pearson R correlation, and multiple
linear regression. Results revealed that their perceptions of social relationships, teacher teaching style, and academic
motivation were high. Moreover, there was a significant relationship between teacher teaching style and social relationships
and students' academic motivation. Moreover, social relationships and teacher teaching styles best predict the academic

motivation of the students.
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1. INTRODUCTION

Academic motivation is the driving factor that influences a
person to attend school and obtain a degree [1]. According to
[2], motivation to achieve is one of the best predictors of
academic performance and thereby enhances students'
learning experiences. However, achieving high-level
motivation is a difficult task, and the consequences for the
students are serious for their daily functioning and
professional development [3]. Evidence from a variety of
studies suggests that students who are not motivated are more
unsuccessful regarding their academic learning, grades, and
achievement [4, 5, 6, 7]. Similarly, [8] concluded that if the
students are not motivated, then they will not perform well,
which will lead to a low level of performance.

In spite of such a continuing problem, many empirical studies
are carried out to explore factors that affect the motivation of
the students. The studies of [9] and [10] revealed that parent
involvement and home environment have a significant impact
on students' academic motivation. Also, [11] investigated that
if the learning strategy is determined by the learning style,
students will be motivated to learn what they target to
achieve. However, [12] and [13] found out that there is a
significant positive relationship between academic motivation
and academic achievement.

Although there is a growing body of research devoted to the
study of academic motivation that is affected by the social
relationship through the use of teacher’s and student’s
relations [14, 15] and parent’s relations [16] across Asian
cultures, upon a thorough review conducted by the other
studies, it has been observed that several factors have been
shown to have a significant impact on students’ academic
motivation, and the above factors align with the social
categories.

Further, as far as the researchers know, no study to date has
examined the relationship between social relationships and
academic motivation in the Philippines, particularly at the
Agusan del Sur State College of Agriculture and Technology
(ASSCAT).

Teachers have effects on students' assessments of self-
efficacy, happiness, and behavior in class. Teaching
practices, such as teachers’ emotional support and classroom
organization, can influence the students’ attitudes and
manners in the classroom [17]. Teachers may employ
motivation strategies to enhance student autonomy, such as

the language they use and the actions they take while
teaching [18]. Another point from the study [19] indicated
that a variety of methods should be identified and used to
inspire the students to be motivated and cooperative. The
teachers have many options in choosing different teaching
techniques designed for teaching and learning. Also, [9]
explained that a teacher must be knowledgeable about the
student’s academic motivation and learn how to use it for the
student’s academic success.

Colleges need to strengthen their focus on the main purpose
of their existence, which is to build students' quality and
competences to accomplish their vision and mission to strive
for a high-quality institution. Thus, this study contributed to
the body of knowledge and was of great help to other
researchers who will experience the scarcity of literature on
academic motivation, especially in the area of the Caraga
Region.

Hence, the purpose of this study is to explore the effects of
social relationships and teacher teaching style on academic
motivation among education students. Also, the researchers
want to examine the significant connection between these
three variables. The study of social relationships and teacher
teaching styles as predictors of academic motivation among
education students at Agusan del Sur State College of
Agriculture and Technology Therefore, this study is urgently
necessary to provide appropriate answers to the problems
related to factors affecting the academic motivation that the
student has been facing.

2. METHODOLOGY

Research Design

This study used a predictive correlation research design. It is
used in those cases when there is an interest in identifying the
predictive relationship between the predictor and the outcome
or criterion variable. Predictive correlational design predicts
the variance of one or more variables based on the variance
of another variable(s).

This type of research design is also appropriate since the aim
of this study is to predict the academic motivation of
elementary education students using social relationships and
teacher teaching styles.

Research Instruments

This study utilized three sets of research instruments. The
questionnaires  for independent variables are social
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relationships and teacher teaching style. Academic
motivation is the questionnaire for the dependent variable.
The first questionnaire is social relationships, adapted from
the study of [20], and it is composed of four (4) indicators,
which are relationships with: faculty (composed of 5 items),
classmates (composed of 4 items), non-teaching faculty
(composed of 8 items), and family (composed of 5 items).
The second questionnaire is teacher teaching style adapted
from [26] and is composed of four indicators, which are
democratic, authoritarian, laissez-faire, and indifferent. The
questionnaire has a total of 29 items: 1-11 for democratic,
12-20 for authoritarian, 21-25 for laissez-faire, and 26-29
for indifferent.

The third questionnaire is the academic motivation
questionnaire, from the study of [7], which has three
indicators: intrinsic, extrinsic, and amotivation, and is
comprised of 12 items in each indicator with a total of 24
items for intrinsic and extrinsic motivation, except for
amotivation, which has four items.

Research Participants

The respondents of this study were the elementary education
students at Agusan del Sur State College of Agriculture and
Technology (ASSCAT). The researchers employ a universal
sampling technique in which all elementary education
students have an equal opportunity to participate in the
survey. With the new normal set up in schools caused by the
COVID-19 pandemic, the gathering of data can be facilitated
using an online survey, specifically via the Google Form.

3. RESULTS AND DISCUSSIONS

3.1 Level of Social Relationship

Table 1 presents the level of social relationships in terms of
relationships with faculty, classmates, non-teaching staff, and
family. It obtained an overall mean of 3.61, which suggests
that the social relationships of the students are strong. Among
the indicators, relationships with family gained the highest
mean of 4.06. According to [21], the relationship between
students and faculty has a significant impact on developing
their academic Similarly, [22] concluded that student-faculty
interaction shows the development of building skills. On the
other hand, the study of [23] revealed that the relationship of
the students to their teachers and classmates was significantly
associated with academic initiative. Also, [24] concluded that
social support from classmates has been found to contribute
to the fulfillment of a student’s success. Moreover, the study
conducted by [25] revealed that there was a clear link
between family and the students, where they encourage and
help their students in academic aspects.

The participant’s perception of their teacher's teaching style,
as shown in Table 2, obtained a mean value of 3.73 with a
verbal description of high, which means often manifested.
Further analysis of the table indicated that the indifferent
style obtained the highest mean of 3.99, which is described as
high and interpreted as often manifested. This result implies
that the students recognize the teachers’ effort to accept their
opinions. They are also aware that teachers respect their
privacy and encourage them to finish their work
independently. These results were supported by [27],
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Table 1. Level of social relationship among BEED students in

ASSCAT
. . . Standard Descriptive
Social Relationship Deviation Rating
Relationship w/ Faculty 0.81 3.52 High
Relationship w/ .
Classmate 0.91 3.65 High
Relationship w/ Non-

Teaching Staff 0.71 3.22 Moderate
Relationship w/ Family 1.17 4.06 High
Overall Mean 0.75 3.61 High

3.2 Level of Teacher Teaching Style

who stated that indifferent teaching increases one’s potential
freedom, trains them to seek information, and creates more
awareness of manipulating information. Also, the democratic
teaching style is likely to encourage mental liberty, which
will increase the chance for the students to apply
opportunities to choose and resist pressures to conform.
Among the four indicators, the democratic teaching style
obtained the lowest mean of 3.32 with the verbal description
of moderate and interpreted as sometimes manifested. This
result implies that the teacher embarrasses the students in the
class. They also did not allow their students to express their
personal opinions freely and treated them unfairly. The study
of [28] suggested that instead of depending mostly on an
authoritative teaching style, teachers should also utilize a
teaching style that would let the students discover facts
independently and obtain more scope to interact in the class.
The results would not only be better learning but also
significant learning, which would lead to better intellectual
development.

Table 2. Level of Teacher Teaching Style among BEED students

in ASSCAT
Academic Standard Mean Descriptive
Motivation Deviation Rating
Authoritarian 0.71 3.94 High
Democratic 0.62 3.32 Moderate
Laissez Fair 0.83 3.65 High
Indifferent 0.92 3.99 High
Overall Mean 0.66 3.73 High

3.3 Level of academic motivation

Table 3 below shows the level of academic motivation
perceived by Bachelor of Arts students. An overall result
obtained a mean value of 3.38 with a verbal description of
high, which means often academically motivated. Further
analysis of the table indicated that extrinsic motivation
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obtained the highest mean of 3.99, described as high and
interpreted as often academically motivated. This result
implies that the students are doing tasks for public approval
or fame. They want to show that they are intelligent and can
succeed in having "the good life" later on. This implication
was supported based on the study of [29], which stated that
teachers who teach effectively could reward extrinsically
motivated students, and this effort is valued by the students
who find pleasure and fulfillment in accomplishing and
attaining good grades as proof of their intelligence. Also, [30]
stated that the teachers could arrange several activities to
enhance student motivation to improve the student’s extrinsic
motivation, such as providing educational facilities, creating
a conducive learning environment, implementing specific
learning strategies, and providing an independent educational
program.

Among the three indicators, motivation obtained the lowest
mean of 2.35 with a verbal description of low and was
interpreted as seldom academically motivated. This result
implies that the students were taking an interest in the lesson.
They are willing to participate in doing the task set by the
teacher. The study of [31] stated that teachers who are most
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with faculty, classmates, non-teaching staff, and family, the
lower their amotivation is, that is, the lower their lack of
motivation.
This implication was supported by the study of [10], which
found that parenting style plays a significant role in intrinsic
and extrinsic motivation, which leads to an increase in
students' academic achievement. [32] concluded that good
relationships with classmates are associated with high self-
esteem and a lower risk of emotional and behavioral issues.
The study in [33] shows that students who have relationships
with university staff have an effect on their success in college
life. [20] recommended that the collaboration between
university faculty and university teaching staff could
strengthen the relationship between academic successes.
Moreover, the results in the table also imply that the more the
student’s socializes with others, the less they encounter a lack
of motivation (or the more the student will be motivated).
And this implication was anchored on the study of [34],
which found that social responsibility and social relationships
are negatively related to motivation.

Table 4. Test of significant relationship between social
relationship and academic motivation among BEED students in

efficient at diagnosing and improving student motivation tend ASSCAT,
to pay attention to interpersonal dealings with students, link ~ Social ~ Academic rvalue  pvalue  Remarks
education with the things that students value, and encourage _Relationship _Motivation
independence more than control in their classrooms. Relationship Intrinsic Motivation ~ 0.626 0.000  Significant
Table 3. Level of academic motivation among BEED students in wi Faculty ~ Extrinsic Motivation ~ 0.662 0.000  Significant
ASSCAT Amotivation -0.417 0.000 Significant
. o Relationship  Intrinsic Motivation 0.704 0.000 Significant
Academic Standard Mean Descriptive w/ Extrinsic Motivation 0.692 0.000 Significant
Motivation Deviation Rating Classmates Amotivation -0.456 0.000 Significant
— Relationship Intrinsic Motivation 0.394 0.000 Significant
I\/Ilgilr\llgst:gn 0.81 3.79 High ¥v/ thn- Extrinsic Motivation ~ 0.463 0.000 Significant
P eaching Amotivation -0.289 0.009 Significant
Extrinsic 085 399 High Staff
Motivation ' ' 19 Relationship Intrinsic Motivation 0.617 0.000 Significant
Amotivation 1.10 2.35 Low w/ Family Extrinsic Motivation 0.741 0.000 Significant
Overall Mean 0.47 338 High Amotivation -0.533 0.000 Significant
" n . Intrinsic Motivation 0.719 0.000 Significant
34 _Pearson rin Tegtlng the Relation Between the Level c_)f overal Extrinsic Motivation 0791 0000  Significant
i/(l)cigl t_Relatlonshlps and the Level of Academic o Amotivation 0529 0000  Significant
otivation
Overall Mean 0.475 0.000 Significant

Table 4 below shows the significant relationship between
social relationships and academic motivation among BEED
students in ASSCAT. As depicted in the table, the overall
mean relationship was significant, with an r-value of 0.475
and a p-value of 0.000, which is less than the 0.05 level of
significance. This implies that as the level of social
relationships increases, the level of academic motivation also
increases.

Moreover, relationships with faculty, classmates, non-
teaching staff, and family have a direct relationship with
intrinsic and extrinsic motivation, since all of the r-values
were positive, which means that the more the students have
strong relationships with faculty, classmates, non-teaching
staff, and family, the more they are intrinsically and
extrinsically motivated in their academic endeavors.
However, relationships with faculty, classmates, non-teaching
staff, and family have an indirect relationship with
amotivation, since all of the r-values were negative, which
means that the more the students have strong relationships

3.5 Pearson r in Testing the Relation Between the Level of
Teachers Teaching Style and the Level of Academic
Motivation

Table 5 below shows the significant relationship between
teacher teaching style and academic motivation among BEED
students in ASSCAT. As depicted in the table, the overall
mean relationship was significant, with an r-value of 0.719
and a p-value of 0.000, which is less than the 0.05 level of
significance. This implies that as the level of teacher teaching
style increases, the level of academic motivation also
increases.

Moreover, the teacher's teaching style in terms of
authoritarian, democratic, laissez-faire, and indifferent has a
direct relationship with intrinsic and extrinsic motivation,
since all of the r-values were positive, which means that the
higher the perception level of students of the authoritarian,
democratic, laissez-faire, and indifferent teaching styles, the
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more they are intrinsically and extrinsically motivated by
their academic  endeavors. However, authoritarian,
democratic, laissez-faire, and indifferent teaching styles have
an indirect relationship with amotivation, since all of the r-
values were negative, which means that the more the students
have strong relationships with faculty, classmates, non-
teaching staff, and family, the lower their amotivation is, that
is, the lower their lack of motivation.

This implication was supported based on the study of [35],
which concluded that, as perceived by the students, the
democratic teaching style was the most frequently observed.
Furthermore, they concluded that the democratic style of
teaching greatly helps the students to have a clear
understanding of the subject matter as it permits the utmost
participation of the students in classroom learning. On the
other hand, [36] concluded that teachers have a tremendous
effect on motivating their students in terms of the teachers’
behavior and teaching style. The study [37] stated that the
teachers should be democratic in the class to carry students
along towards understanding the lesson to achieve the
learning outcome.

Another study conducted by [38] concluded that teacher
educators frequently criticized and perceived authoritarian
teaching styles as traditional styles. They state that it is not
motivating the students at all. The study [39] stated that when
a teacher treats students with affection, their feeling of
belonging to school increases. However, when the teacher-
student relationship is low, the students are having difficulties
learning the lesson, and the teacher could have a problem
delivering the lesson and motivating the students.

Moreover, the study of [26] concluded that according to
students’ perceptions of their teacher, the students felt that
their teachers focused only on their work and did not even
have close relationships with the students. The indifferent
teachers rarely cared about the needs of their students and
believed students had to be more responsible for their
learning and learning outcomes. [40] concluded that different
teaching styles have a significant effect on the students’ level
of motivation. Furthermore, they concluded that to motivate
students, a teacher can use a clear understanding of their
teaching style. Teachers should be knowledgeable about
different teaching styles and can expertly shift teaching styles
by considering the nature of students.

3.6 Multiple Regression on the influence of Social
Relationship and Teacher Teaching Style to the Academic
Motivation

The data in Table 6 below shows the multiple regression
analysis of social relationships and teacher teaching styles
that greatly affect the academic motivation of the students.
The data revealed that social relationships and teacher
teaching styles affect the academic motivation of the
students. Since the p-values of 0.003 (social relationship) and
0.000 (teacher teaching style) were less than the 0.05 level of
significance, Moreover, teacher teaching style was the
predictor that greatly affected academic motivation, provided
the beta coefficient of 1.071 was higher than the beta
coefficient value of -0.421 in social relationships.
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Table 5. Test of significant relationship between teacher
teaching style and academic motivation among BEED students

in ASSCAT
|
Social Academic p-
Relationship ~ Motivation rvalue U . Remarks
Intrinsic -
Motivation 0.818 0.000 Significant
Authoritarian Ext_rlns_lc 0971 0000 Significant
Motivation
Amotivation -0.474  0.000 Significant
Intrinsic I
Motivation 0.380  0.000 Significant
Democratic insi
Extrinsic 0.437  0.000 Significant
Motivation
Amotivation -0.258 0.021 Significant
Intrinsic N
Motivation 0.971  0.000 Significant
Laissez Fair Extrinsic 0.775  0.000 Significant
Motivation
Amotivation -0.375 0.001 Significant
Intrinsic N
Indiifferent Motivation 0.772  0.000 Significant
Extrinsic .
Motivation 0.941 0.000 Significant
Amotivation -0.410 0.000 Significant
Intrinsic .
Motivation 0.884  0.000 Significant
Overall Extrinsic -
Mean Motivation 0.936  0.000 Significant
Amotivation -0.449 0.000 Significant
Overall Mean 0.719 0.000 Significant

3.6 Multiple Regression on the influence of Social
Relationship and Teacher Teaching Style to the Academic
Motivation

The data in Table 6 below shows the multiple regression
analysis of social relationships and teacher teaching styles
that greatly affect the academic motivation of the students.
The data revealed that social relationships and teacher
teaching styles affect the academic motivation of the
students. Since the p-values of 0.003 (social relationship) and
0.000 (teacher teaching style) were less than the 0.05 level of
significance, Moreover, teacher teaching style was the
predictor that greatly affected academic motivation, provided
the beta coefficient of 1.071 was higher than the beta
coefficient value of -0.421 in social relationships.

The study [41] revealed that student-faculty interaction is a
strong predictor of learning, and students who have a positive
relationship with faculty become more involved in academic
aspects that will lead to good performance. Similarly, [42]
found that the quality of relationships with faculty had a
positive effect on the grade point average of the students. [43]
also found out that classmates have been found to contribute
to the fulfillment of students' basic needs. On the other hand,
[44] concluded that family stability leads to increased
academic motivation; therefore, it can be determined that a
student’s home environment plays a significant role in how
motivated they are to excel in school.
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[45] Results indicate that students are likely to exhibit
positive aspects of academic motivation when they observe
their teacher give clear expectations for learning outcomes
that provide help, advice, and instruction to achieve the
academic outcomes, and when the teacher provides emotional
support and creates a safe and non-threatening classroom
environment.
Table 6. Domain of social relationship and teacher
teaching style that best predicts the academic motivation
of the students

Standardized p-
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Factors Coefficient t-value value Remarks
Social -
Relationship -0.421 -3.089 0.003 Significant
Teacher 1.071 7854 0.000 Significant

Teaching Style

4. CONCLUSIONS AND RECOMMENDATION

Based on the findings of the study, the following conclusions
were drawn: The teachers’ teaching style is often manifested.
It implies that the students recognize the teachers’ effort to
accept their opinions.

The Bachelor of Elementary Education students in ASSCAT
are often academically motivated. It implies that the students
want to show themselves that they can succeed and have "the
good life" later on.

It is concluded that any variance in the level of academic
motivation has a corresponding variance in the level of the
teacher's teaching style.

Furthermore, any increase or decrease in teachers teaching
style has a corresponding increase or decrease in academic
motivation, and vice versa.

Lastly, the laissez-faire domain of teacher teaching style is
the best predictor of academic motivation among Bachelor of
Elementary Education students in ASSCAT.

With the stated conclusions, the following recommendations
were formulated:

Based on the result of this study, the level of social
relationships in terms of faculty, classmates, and family must
increase so that it will further affect the academic motivation
of the students.

If possible, the administrators are encouraged to promote a
social relationship since it can affect the academic motivation
of the students. In addition, the results could influence the
integration of interaction for the improvement of student
motivation as well as the development of the institution.

The teachers are recommended to be exposed to student-
teacher interaction since it was found out that the relationship
with faculty significantly affects students’ academic
motivation. Thus, it is important for them to have workshops
to enhance their teacher-student relationship.

It is recommended that the students’ be fully aware of the
implications of the social relationship in the classroom and
how it will affect their learning motivation.

It is recommended that future researchers conduct further
studies about social relations at this institution. This would
allow a deeper understanding of the true effect of academic
motivation on education.
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Furthermore, since social relationships are very broad and
cannot be fully covered, this study is concentrated only on
those social relationships that are commonly observed in the
institution. It is recommended that future research involve
other variables that are not included in this study.

Finally, recommendations for further research include
conducting a study related to this with different colleges in
order to continue to validate the effects of social relationships
as well as investigate if the results are similar.
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