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ABSTRACT: Teachers' workload and workplace well-being are frequently associated with student or pupil academic 

achievement.  An investigation was conducted to determine the academic achievement of Grade 6 pupils and Grade 10 

students in the National Achievement Test (NAT), the workload and well-being of their teachers, and their association. 

Descriptive correlational research was employed utilizing the quantitative method of research using the existing data in 

the DepEd schools on the demographic profile of teachers and their workload as to their academic and ancillary functions 

in the Division of Bukidnon.  Results showed that The Grade 10 and Grade 6 learners did not pass the mean percentage 

scores in the 5 subject areas of the NAT. Their performance is below mastery level. The majority of the teachers have 

exceeded the prescribed optimum weekly workload (prescribed in DM 291, s. 2008). Overall, the teachers show a 

satisfactory state of physical safety, mental health, professional development, and personal welfare within the workplace. 

Further, they demonstrate a very satisfactory state in the communal dimension, while satisfactory in the personal and 

environmental dimensions. The workload of teachers has no direct association with the NAT performance of learners. The 

workplace well-being of high school teachers does not have a direct connection with the NAT performance of Grade 10 

learners. The environmental component of the workplace well-being of elementary teachers has a direct bearing on the 

NAT performance of Grade 6 learners. However, the personal and communal component of workplace well-being has no 

association with the Grade 6 learners' NAT performance. 
Keywords: NAT Performance, Workload, Workplace well-being, Grade 6 and 10 Learners 

 

1. INTRODUCTION 
Education is viewed as the primary tool for advancing society 

and the country as a whole. Given education's critical role in 

our society, it's reasonable to assert that it should be reinforced 

throughout life, as the nation's competitive workforce and 

cohesive citizenry rely on it [1].  However, the results of the 

National Achievement Test (NAT) over the last three years 

have revealed an appalling situation in the country's 

educational system, with Filipino learners classified as having 

"low mastery" or "low proficiency" descriptive levels in 

Science, Mathematics, and English. The findings indicated that 

the learners' performance has been steadily deteriorating. 

Additionally, the 2018 Program for International Student 

Assessment (PISA) results revealed that Filipino students 

ranked last in reading comprehension and second-last in 

mathematics and science among 79 participating countries. 

With these troubling results from both local and international 

student assessments, the Department of Education, through 

Secretary Briones, underscored the critical need to focus more 

intensely on the quality of basic education. 

Education quality is comprised of numerous components. 

Quality education is the "primary indicator of an education's 

effectiveness and the most vulnerable attribute that suffers 

when the system fails." A critical aspect of quality is the 

teacher's quality [2]. Numerous studies demonstrate that 

teacher quality has a significant impact on student performance 

[3]. Because educators are at the heart of every educational 

system, the quality of educators in each school system reflects 

and influences the overall quality of the school system and the 

potential of its students [4, 5, 6, 7].  Thus, as frontline 

educators, teachers are the primary determinants of 

educational quality and are expected to be effective and 

committed. Hanushek and Rivkin [8] define effective teachers 

as those who consistently achieve high levels of learning 

growth from their students, whereas ineffective teachers 

produce low levels of learning growth. As a result, a good 

teacher is considered an effective teacher [9]. 

In this light, Teachers' Dignity Coalition (TDC) Chairperson 

Benjo Basas stated that quality education equates to quality 

teachers. Thus, if the government wishes to improve the 

quality of education in the country, it should prioritize the 

welfare of its teachers. Teachers' primary and unquestionable 

role in the classroom is to facilitate the teaching-learning 

process. Additionally, they fulfill a variety of other roles 

within the school. Massive teacher workloads create an 

abundance of demands and challenges, making it impossible 

to maintain a healthy work-life balance. This can have a 

detrimental effect on the teacher's well-being [10, 11].  

     Teachers are required by the Magna Carta for Public School 

Teachers to devote six hours per day to actual teaching. 

According to a recent study conducted by the Philippine 

Institute for Development Studies (PIDS), teachers' actual 

teaching hours have been dwindling due to a heavy workload 

that includes not only teaching but also administrative tasks 

such as paperwork, training and seminars, and tasks related to 

budget, disaster response, and health, among others. The study 

recommended that the Department of Education (DepEd) 

conduct a workload review of teachers in order to improve the 

quality of instruction. Teachers in public schools have 

repeatedly complained about the "excessive" paperwork and 

systems they were required to complete. Teachers have stated 

that the increased workload took time away from caring for 

their families, themselves, and teaching. 

Given the critical role teachers play in engaging students and 

increasing academic achievement, it is necessary to ascertain 

the causal relationship between teacher workload and well-

being and work performance. The study's findings will aid in 

the development of a teacher development initiative that will 

benefit public school teachers. 
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The study's underlying framework is founded on the concepts 

of workload and teacher well-being. According to Amey [12], 

workload, well-being, and productivity are complex yet 

critical aspects of teachers' lives. Traditionally, the workload 

has been defined as the teaching load and the amount of time 

spent on instruction, institutional services such as 

administrative duties, co-teacher mentoring, and student 

advisement. Teachers' workloads may obstruct their ability to 

be happy and productive, or any combination of the two. Thus, 

workload refers to the average number of hours worked per 

week and the number of preparations for teaching.       

According to Meilgrom et al. [13], adequate time allocated to 

teaching preparations reduces teachers' stress and enables them 

to perform at their best. 

Bruggen [13] asserts that workload is one of several predictors 

of increased fatigue, which results in a change in performance. 

Similarly, he asserted that the highest quality of performance 

occurs at moderate levels of workload, arguing against a trade-

off between quantity and quality. As a result, Fan and Smith 

[14] affirm that workload has a direct effect on performance 

and that organizations must balance workloads in order to 

maximize employee performance. Thus, the workload of 

teachers is described in this study in terms of their academic 

and non-academic functions. 

Similarly, it is suggested that individuals and groups with 

higher levels of well-being perform better at work than those 

with lower levels of well-being [15]. Through what teachers 

do (teach academic subjects, instill social values, and nurture 

students), and how they do it, wellbeing is inextricably linked 

to the larger network of the teaching profession (responsibly 

and safely). 

Teachers' wellness or well-being has received increased 

attention in every workplace over the last decades, as a result 

of a significant increase in sick leave and job quitting among 

teachers in diverse countries and cultures. Indeed, it is widely 

accepted in the literature that teaching is a difficult profession, 

demanding, prone to burnout, exposed to stress, and, more 

broadly, with a high breakdown rate [16]. According to 

Brasfield, Lancaster, and Xu [17], wellness can act as a buffer 

against teacher burnout and stress. The findings indicate that 

there are significant correlations between reported burnout and 

indicators of wellness and breakdown. 

The majority of studies have also focused on increasing 

students’ performance by introducing contemporary teaching 

strategies to enhance students’ learning [18-24], improving 

assessment techniques [25-28], developing instructional 

materials [29-30], understanding teachers’ skills and 

competencies [31-33], investigating teachers’ awareness, 

perceptions, and challenges [34-38], and other teacher-related 

[39-42], and student-related factors [43-48]. Some of these 

studies have some negative indicators of teacher function, but 

more recently, positive psychology has received increased 

attention and has been devoted to teacher well-being.  

Personal well-being does not only refer to the absence of 

illness at work; it also refers to the teachers' health and success 

on the job [49,50]. According to Priebe [51], in his study on 

the perceived wellness influence of employees on work 

engagement, those who are more healthy have higher levels of 

work engagement, and the effect of wellness on work 

engagement is partially mediated by psychological activities. 

Lauzon [52] discovered that the activities that supported 

teachers' wellness included a connection between positive 

relationships with colleagues, students, and families and 

higher student performance results. Its conceptualization is 

centered on affective and cognitive processes, as well as their 

mental and physical manifestations. It is composed of factors 

that are personal, dispositional, organizational, and even 

environmental. Thus, teachers are tasked with the 

responsibility of delivering health-related programs to 

students, including physical activity (PA) programs [53]. This 

way, teachers' wellness will not only boost morale but will also 

increase productivity and save money, potentially enhancing 

student program implementation and performance success in 

the workplace. 

Teachers' frontline effort is critical to our social and economic 

growth and development, and while this is a compelling reason 

to prioritize teacher wellbeing, it does not outweigh the simple 

fact that we have a duty of care; teachers' lives, health, and 

well-being are valuable. Inattention to students' well-being 

may have a detrimental effect on teaching and educational 

standards, the quality of their education, and ultimately their 

achievement at the high school and national levels. 

The concept of wellbeing is anchored in this study on Fisher's 

(2009) framework, as cited in Ekwulugo's [54]. He identified 

four recurring factors that defined the concept of wellbeing 

(self, community, environment, and transcendent) and 

categorizes them into four domains; each component part 

contributed to the total form of what Fisher referred to as 

spiritual wellbeing (SWB). Fisher asserts that these domains 

should serve as the foundation for any research on well-being. 

These indicators will serve as the foundation for the following 

measures of teaching professionals' workplace wellbeing: If 

the item pertains to the environment and resources, it is 

classified as environmental wellbeing; if the item pertains to 

the quality of working relationships with other people, it is 

classified as communal wellbeing; and if the item pertains to 

the quality of working life and self-related events, it is 

classified as personal wellbeing. 

The term "well-being" refers to an individual's satisfactory 

state of physical safety, mental health, professional 

development, and personal welfare across three domains: the 

environment, the community, and personal conditions in the 

workplace. It is facilitated by workplace systems and 

structures that promote the employee's deliberate personal and 

professional development. 

Fisher asserted that environmental, communal, and individual 

well-being were all components of a broader concept of well-

being. Workplace well-being is instead based on the quality of 

physical resources and information that teachers have access 

to in order to fulfill their teaching roles; it is also based on the 

quality of relationships and working communities that teachers 

have to support their work and guide them through progressive 

teaching practices and continued development; and it is also 

based on a broad view of personal fulfillment and work-life 

quality. 

  



Sci.Int.(Lahore),35(3),277-285 ,2023 ISSN 1013-5316; CODEN: SINTE 8 279 

May-June 

Environmental wellbeing is defined in this study as the 

physical environment, which includes the school grounds, the 

building, the facilities and resources contained within it, the 

structure of the working day and the systems and processes that 

comprise it, the school ethos, the students, and other members 

of the teaching, administrative, and support staff, and their 

potential contributions to the provision of basic resources and 

the quality of the physical working environment in which 

teachers work. 

Communal well-being refers to the supportive and 

collaborative relationships that exist within the educational 

work environment, as well as the systems and structures that 

facilitate these relationships. Communal well-being is 

manifested daily through support, communication, and 

collaboration between staff, departments, and schools and 

whole-school initiatives for professional learning 

communities, mentoring, and coaching programs. 

Personal well-being refers to a teacher's overall quality of work 

life and the degree of positivity and contentment attributed to 

aspects of desire, meaning, and purpose in the classroom that 

motivate and strengthen teachers. They [55] discovered in their 

research, commitment is critical to personal well-being and 

overall effectiveness. Psychologists discovered that committed 

teachers had an enduring belief that they can make a difference 

in their students' learning lives and achievements as a result of 

their own identities as teachers, their knowledge, skills, and 

personal and professional values [55]. 

Many teachers, at some point in their careers, are highly likely 

to experience chronic stress in ways that are detrimental to 

their health, their teaching, and their students' learning. These 

negative feelings of well-being can have long-lasting 

consequences. By examining teachers' state of well-being at 

work across three domains: environmental, communal, and 

personal, one can begin to address the reality of teacher well-

being as perceived by teachers. With teacher input, research 

can progress toward resolving issues and sustaining 

established best practices in order to ensure the health and 

efficiency of teaching professionals, the longevity of the 

teaching profession, and the quality of broader educational 

standards in Region X. 

 

2. MATERIALS AND METHODS 
This study used a descriptive correlational design. It used a 

quantitative method of research to examine the demographic 

profile of teachers and their workload in academic and 

ancillary functions in DepEd schools. The study examined 

students' academic performance. The workload of teachers and 

the NAT performance of learners were collected during the 

school year 2017-2018 from DepEd elementary and secondary 

schools in the Division of Bukidnon using stratified random 

sampling. 

     With the approval of the School Division Superintendent of 

the Department of Education, Division of Bukidnon, a letter of 

consent was sent to the teachers per identified school 

informing them that they had been selected as prospective 

study participants. Prospective participants were given a 

Participant Information Sheet outlining the study's key details 

in order to assist them in making an informed decision about 

their participation. Once they agreed to participate in the study, 

they signed the Certification of Consent Form that was 

included with the questionnaire. Then, using a Google Form, 

data were gathered from the principals of the schools in the 

Division of Bukidnon. A letter of request for data utilization 

was sent to the Division Office of Bukidnon regarding the 

learners' NAT performance in 2017-2018. 

A scaled survey was used to ascertain teachers' well-being in 

three (three) domains: environmental well-being, communal 

well-being, and personal well-being. It was patterned from 

Ekwulugo [54]. It was subjected to a tryout, with a Cronbach 

Alpha of 0.9267. To ensure the questionnaire's suitability, it 

was validated by three experts. The study employed 

quantitative analysis through the use of mean, standard 

deviation, correlation, and multiple regressions, with RA 4670 

and DepEd Memorandum Order 291, s.2008 serving as the 

basis for rating teacher workload. 

Descriptive statistics like mean and percentages were used to 

determine the performance of students and analyzed the data 

obtained from the results of the survey questionnaires. Pearson 

product-moment correlation was employed to determine if a 

correlation existed between academic performance and 

teachers’ workload and workplace well-being. 

 

3. RESULTS AND DISCUSSIONS 
This section presents the interpretation and analysis of the data 

gathered from the teachers and the NAT results of Grade 6 and 

Grade 10 learners. The presentation follows the order of the 

objectives of this study. 

NAT performance of Grade 10 and Grade 6  

learners in 2017-2018 

Figure 1 presents the NAT performance of Grade 10 learners 

in 2017-2018. As can be gleaned from the figure, Filipino 

showed the highest overall MPS of 54.06 followed by Araling 

Panlipunan with 47.89, and English with 42.64. Science and 

Math recorded the lowest performance registering an overall 

mean of 37.54 and 31.27, respectively. As against the national 

standard level, all the subject areas are below the standard level 

of acceptable MPS of 75%. 

On the other hand, Figure 2 presents the NAT performance of 

Grade 6 learners in 2017-2018. As can be gleaned in the figure, 

still Filipino showed the highest overall MPS of 51.08 

followed by Math and HEKASI with 38.33 and 38.17, 

respectively, English with 37.83, and Science recorded the 

lowest performance registering an overall mean of 29.48. As 

against the national standard level, all the subject areas are still 

below the standard level of acceptable MPS of 75%. 

 

 
 

Figure 1. Grade 10 National Achievement Test Results S.Y. 

2017-2018 
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Figure 2. Grade 6 National Achievement Test Results S.Y. 2017-

2018 

The graphs for both Grade 10 and Grade 6 above, showed that 

the overall NAT results of the sampled schools in the Division 

of Bukidnon fall below the set goal of 75% MPS. Looking at 

the different subject areas, still, none reached the set standard. 

One of the reasons for low NAT results in science for both 

grade levels is that students are passive during lectures and 

discussions because whenever they feel bored with their 

lessons, their attention quickly shifts elsewhere, thus students 

fail to understand basic concepts [56]. 

The below-standard level results of all competencies (overall 

MPS of 42.68 and 38.98, respectively) might be the effect of 

school-related and non-school-related factors, thus affecting 

the psychological behavior of students at school. Among the 

school-related factors include poorly trained and unqualified 

teachers, dilapidated instructional materials, and inadequate 

facilities. Non-school-related factors include illiteracy and low 

educational attainment of parents, poverty, and poor health and 

nutrition [57]. The said factors prevent the promotion of 

students’ well-being and determination to study which can 

develop satisfaction with life and can support creative thinking 

skills as well as better learning [58], thus affecting their NAT 

results. 

Non-school-related factors include illiteracy and low 

educational attainment of parents, poverty, and poor health and 

nutrition [57]. The said factors prevent the promotion of 

students’ well-being and determination to study. These affect 

satisfaction with life and creative thinking skills as well as 

learning [58], thus affecting their NAT results. These factors 

may be the reasons for the low NAT performance of the pupils 

and students. However, these were not part of the study. 

Another study in the project took charge of student factors.  

Workload of Teachers during the School Year 2017-2018 

The teachers’ workload for both elementary and high school is 

presented in Figures 3 and 4. 

The elementary teachers’ workload in their order of categories 

indicating “heavy” is 60%, “medium” is 24.7%, and “light” is 

15.3% as shown in Figure 3.  

 

 
 

Figure 3. Elementary Teachers’ Workload in S.Y. 2017-2018 

The high school teachers’ workload in their order of categories 

indicating “heavy” is 70.6%, “medium” is 23.5%, and “light” 

is 5.9% as reflected in Figure 4.  

 
 

Figure 4. High School Teachers’ Workload in S.Y. 2017-2018 

The figures above show that the majority of both elementary 

and high school teacher participants have a heavy combined 

weekly workload (DM 291, s. 2008). This accord agrees with 

the Victorian Government School Agreement in 2008 in which 

job descriptions were pointed out to contribute to the workload 

of teachers at a great level. This includes face-to-face teaching 

which consists of assemblies, restored classes, and extras. 

Other duties also include the preparation of lessons, 

corrections, assessments, meetings, student supervision as well 

as organizational duties. As well as additional roles performed 

by teachers designated as heads of departments and class 

advisers.   

When the duties and responsibilities of a teacher are the same 

as that of many teachers’ job descriptions, what will be 

projected is quantified [59]. For instance, when the time spent 

by a teacher is considered to be excluding his/her duties, then 

the workload and its effect need to be measured and be 

classified as heavy [60]. Aside from the above-mentioned 

reasons, another contributing factor to heavy workload is 

emphasized by Debra as cited by Amalu [61] that work is 

considered heavy in a certain situation where teachers feel they 

are being tasked to do more than time or ability permits, thus 

resulting them to be stressed out and feel pressured. 
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The Extent of Workplace Wellbeing of Teachers 

The extent of workplace well-being of elementary and high 

school teachers is presented in Tables 1 and 2, respectively. 

Workplace well-being of teachers is categorized into 

dimensions namely: communal, personal, environmental, and 

overall. 

 
Table 1. Workplace Wellbeing of Elementary Teachers’ 

Workload in S.Y. 2017-2018 

Workplace 

Wellbeing 

Dimensions 

Mean SD Qualitative 

Description 

Communal 4.31 0.48 Very High Extent 

Personal 4.11 0.63 High Extent 

Environment 4.07 0.57 High Extent 

Overall 4.16 0.56 High Extent 

 
Table 2. Workplace Wellbeing of High School Teachers’ 

Workload in S.Y. 2017-2018 

Workplace 

Wellbeing 

Dimensions 

Mean SD Qualitative 

Description 

Communal 4.27 0.49 Very High Extent 

Personal 3.90 0.56 High Extent 

Environment 4.03 0.53 High Extent 

Overall 4.07 0.53 High Extent 

The teachers’ overall workplace well-being in both elementary 

and high school is to a high extent (4.16 and 4.07, 

respectively), with the communal dimension having the 

highest mean (4.31 and 4.27, respectively), and are described 

as to a very high extent. The environmental dimension has the 

lowest mean and is described as to a high extent (4.07) for 

elementary teachers while personal well-being is the lowest 

(3.90) for high school teachers. The teacher is of high extent in 

the sense that they showed a satisfactory state of physical 

safety, mental health, professional development, and personal 

welfare within the workplace. While very high extent is a very 

satisfactory state.  

As to the communal dimension, the majority of the participants 

enjoyed working in a team (4.50) and at the same time with the 

people within their departments (4.32). With that, they felt that 

their work is valued by their colleagues and senior 

management (4.21). They are contented with the idea that they 

have someone to go to at work when they needed somebody to 

talk about their problems (4.44). And that includes their close 

friends at work (4.50), and colleagues that they can trust with 

confidential information about themselves or others (4.50). 

They also trusted their employers (4.32) which made them 

cooperate with their school heads (4.32). They believe that 

there are formal and informal structures and systems in place 

that provide compassionate and helpful support when needed 

(4.29; 4.24). Thus, realizing that general communication 

between colleagues and departments are good duty because 

they enjoyed it (4.29). As a result, they voluntarily contribute 

to extra-curricular duties (4.21) because of the reason that they 

enjoyed it (4.24). As to the effect it gives on the students, it 

created a positive and healthy relationship with each other 

(4.47) since they find students are pleasurable to teach or since 

they find teaching pleasurable (4.47). Students are the ones 

that led teachers to be flexible to change (4.38) and their 

dealings with senior management provided a positive 

experience between teachers (4.24) and students (4.29).  

As for personal dimensions, the majority of the teachers are 

consistently committed to their work (4.29), motivated to do 

their job well (4.26), and the expectations placed on them by 

their employers are achievable within their current working 

environment (4.26).  

The findings of this study are supported by Dal Corso et al. 

[62]. They investigated the effects of perceived performance 

appraisal justice on teachers' well-being. Teachers perceived 

higher means on the different well-being factors like 

performance, job satisfaction, and life satisfaction.  

Relationship of the NAT performance of Grade 10 and 

Grade 6 learners in 2017-2018 and their Teachers’ 

Workload and Wellbeing 

The correlation between the learners’ NAT performance and 

their teachers’ workload and well-being was determined and 

presented in Table 3 and Table 4, respectively.  

Table 3 illustrates that teachers’ workload has no bearing on 

the NAT performance of the learners with r values -0.192 with 

p=0.276 and 0.082 with p=0.457 for high school and 

elementary teachers’ workload, respectively. This indicates 

that even if teachers have light, medium, or heavy workloads, 

it has nothing to do with their learners’ performance in NAT. 

This finding contradicts the results of the study of Fan and 

Smith [14] when they found an indirect effect of workload to 

performance.   

 
Table 3: Correlation between NAT performance and Teachers 

Workload 

Variables r p Remarks 

High School Teachers’ 

Workload 

-0.192 0.276 Not 

Significant 

Elementary Teachers’ 

Workload 

0.082 0.457 Not 

Significant 

*significant at 0.05 level 

In Fan and Smith [14], workload predicts fatigue which then 

resulted in to change in performance. However, in this 

investigation, only workload is associated with pupils’ and 

students’ performance. Teachers might be having light to 

heavy workloads but never feel the burden of the tasks, which 

implicates no association at all.    

Moreover, the lack of a significant relationship between 

teacher workload and learner performance opposes the result 

of the study of Gwambombo [60] when he found that in their 

place, teachers’ workload is heavy and has a negative effect on 

students’ academic performance. The inconsistencies may be 

attributed to the number of teachers with heavy workloads 

compared to those with only light to medium tasks as well as 

the feeling of the teachers while doing the additional work 

assigned to them.   

As shown in Table 4, the elementary and high school learners’ 

NAT performance has no significant correlation with the well-

being of their teachers. However, for sub-variables on 

https://doi.org/10.3389/fpsyg.2019.02361
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environmental wellbeing, it can be gleaned from the same table 

that elementary teachers’ wellbeing has a significant positive 

relationship with the NAT performance of their Grade 6 pupils 

with r=0.234 and p-value=0.031. 

 

Table 4: Correlation between NAT performance and 
Teachers Wellbeing 

Variables r p Remarks 

High 

School 

Teachers’ 

Wellbeing  

Environmental -0.167 0.345 Not Significant 

Communal  -0.216 0.221 Not Significant 

Personal -0.276 0.114 Not Significant 

Over-all 

Wellbeing 

-0.243 0.166 Not Significant 

Elementary 

Teachers’ 

Wellbeing  

Environmental 0.234 0.031* Significant 

Communal  -0.194 0.076 Not Significant 

Personal 0.195 0.073 Not Significant 

 Over-all 

Wellbeing 

0.179 0.101 Not Significant 

*significant at 0.05 level 

In this study, environmental well-being is defined as the 

physical setting which includes the school grounds, the 

building, the facilities and resources within it, the structure of 

the working day and the systems and processes within the 

working day, the school ethos, the students and other members 

of teaching, administrative and support staff and how they may 

contribute to the provision of basic resources and quality of the 

physical working environment that teachers work within. If 

this scenario is present in the school, then a possible high 

performance in NAT of learners will be expected. This is the 

implication of the positive correlation between elementary 

teachers’ well-being and the NAT performance of their pupils.  

If the above school setting is in place, teachers will be able to 

focus on their major function – instruction. However, the 

absence of this scenario may eat up time for the teachers to 

focus on beautifying the school environment rather than 

teaching their pupils in school.  

With proper environmental support, teachers’ well-being is 

kept at a positive level, thus, the academic performance of 

pupils will be favorable since it is a crucial part of effective 

learning [11].  

The findings of this study are supported by the work of Briner 

and Dewberry [10] who found that there is a significant 

association between the well-being of teachers and the 

measures of school performance specifically for pupils with 

special needs. Although participants of this recently concluded 

study were in the mainstream, the result implies that teachers’ 

well-being must be given attention because it is associated 

with pupils’ performance not so with the high school students’ 

achievement. 

With environmental well-being associated with the 

performance of pupils, the administration of schools may 

consider providing all the physical needs of the teachers rather 

than giving the responsibility to beautifying the learning 

environment to them. This must be given utmost priority since 

there is a two-way relationship between teachers’ well-being 

and pupil performance (Briner & Dewberry, 2007). Enhanced 

teacher well-being can lead to increases in student 

performance, so improving student performance may lead to 

increased teacher well-being. However, a drop in teacher well-

being at the school could lead to lower student achievement, 

which could lead to another drop in teacher well-being, and so 

on. 

 

4. CONCLUSION AND RECOMMENDATIONS:  
Based on the findings of the study, the following conclusions 

were drawn:  

The Grade 10 and Grade 6 learners did not pass the mean 

percentage scores in the 5 subject areas of the NAT.       The 

majority of the teachers had exceeded the prescribed optimum 

weekly workload (prescribed in DM 291, s. 2008). Overall, 

the teachers showed a satisfactory state of physical safety, 

mental health, professional development, and personal welfare 

within the workplace. Further, the teacher showed a very 

satisfactory state in the communal dimension, while 

satisfactory in the personal and environmental dimensions. 

The workload of teachers has no direct bearing on the NAT 

performance of learners. The environmental component of the 

workplace well-being of teachers has a direct bearing on the 

NAT performance of Grade 6 and Grade 10 learners. 

However, the personal and communal components of 

workplace well-being have no direct bearing on the NAT 

performance of learners. The following recommendations are 

made based on the aforementioned conclusions: The teachers 

are encouraged to give high priority in developing the 

learners’ competencies in the 5 subjects areas of NAT starting 

from Grade 7 upwards. They can be capacitated to conduct 

mock NAT exams to closely monitor the overall progress of 

the learners and to help them be familiar with exams of a 

national nature. The guidelines for the implementation of CSC 

resolution on working hours of public school teachers should 

be strictly observed. The hiring of additional school staff may 

be considered. The supportive and collaborative environment 

and the synergy of the daily support system, communication, 

and collaboration between teachers, the DepEd, and school 

heads, including whole-school initiatives for professional 

learning communities should be sustained. The environmental 

well-being factors which include the provision of basic 

resources and the quality of the physical working environment 

that teachers work within, may be improved and given more 

attention. The personal well-being of high school teachers 

may also be given much attention. Seeing that teacher 

workload and NAT performance of students has no direct 

correlation, other factors that directly and adversely affect 

NAT performance may be looked into. DepEd may reconsider 

looking into other predictors of students’ achievement rather 

than that of the teachers’ factor. A similar study may be 

conducted using a qualitative research design may be ventured 

to validate the qualitative result of this study.  
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